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Abstract
The purpose of this correlational study was to deter­
mine the relationship of alcohol abuse and achievement 
developmental tasks in college-age students. Alcohol abuse 
is defined by four or more drinks at least 3 or more times a 
week. Developmental tasks for college students consists of 
three primary tasks: clarifying purpose, mature inter­
personal relationships, and academic autonomy. The sample 
was comprised of 30 subjects between the ages of 18 to 24 
years, classified as a freshman, sophomore, junior, or 
senior, and who attended a major southeastern university in 
Central Mississippi. Data were collected using the Student 
Developmental Task and Lifestyle Inventory-3 (SDTLI-3) and a 
Modified Mississippi State University Alcohol Survey.
The null hypothesis stated that there is no relation­
ship between achievement of developmental tasks and abusive 
alcohol use in college-age students. The null hypothesis 
was tested using Spearman rho correlation coefficient, 
v_ (31) = 0.4219, p_ = .0086, Since this value was signifi­
cant at the .05 level, the researcher rejected the null 
hypothesis. Recommendations are made for replication of the 
study with a more representative sample and a different tool
IV
to measure alcohol abuse. Because so few studies have been 
conducted concerning developmental tasks of this age group, 
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The magnitude of alcohol problems on college campuses 
continues to be of concern to health care personnel and 
educators. The majority of college students drink, and 
approximately 15% of these could be classified as problem 
drinkers (National Institute of A l c o h o l  A b u s e  and 
Alcoholism, 1975). Based on various studies which sought to 
determine the reasons for alcohol consumption by college 
students, researchers have postulated that alcohol use is a 
coping style related to self-perception (National Institute 
of Alcohol Abuse and Alcoholism, 1975; Segal, Hub a , &
Singer, 1980). Self-perception is influenced by the 
developmental issues encountered by college students. Yet 
little research has been conducted pertaining to the 
developmental tasks of the college-age student and their 
relationship to alcohol use. Therefore, this study sought 
to determine if a relationship exists between failure to 
achieve developmental tasks and abusive alcohol use in a 
collegiate population.
Introduction to the Problem
Lavin (1980) reports that as early as 1913, college 
campuses were having difficulty with "young drunks" at 
college football games. Alcohol use by college-age persons 
continues to be a problem as evidenced by a study by Seay 
and Beck (1984) which found that 45% of college students 
have increased their alcohol consumption since entering 
college. Of this 45%, roughly 25% indicated that they had a 
drinking problem and 7% professed to be alcoholics. In 
addition, a study by the Rutgers University Student Health 
Center (1980) revealed that 93% of the students drink 
alcohol with approximately 50% of these reporting having 
experienced alcohol-related problems. Indications of the 
problem of alcohol use are the prevalence of drinking and 
driving in young adults which is double that of the general 
population (Centers for Disease Control [CDC], 1987) and the 
fact that alcohol consumption is a contributing factor in 
one third to one half of all accidents, homicides, and 
suicides of young adults (Colliver & Malin, 1986).
College students are particularly vulnerable to the 
consequences of alcohol consumption given their develop­
mental affinity for risk-taking behaviors (Smith, Collins, 
Kreisberg, Volpicelli, & Alterman, 1987). These risk-taking 
behaviors may be exercised on the college campus which is 
viewed as a site of academic, social, and developmental 
accomplishments. Although academic achievement is measured.
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social and developmental maturity are not assessed. By not 
assessing the developmental- accomplishment, college students 
are not assisted in formulating behaviors which may help 
them attain appropriate developmental tasks to maximize 
their potential (Winston et al., 1981). Thus, failure to
achieve certain developmental milestones arrests psycho­
social development later in life, which may hinder further 
personal development (Havinghurst, 1953). There is much
written about the developmental milestones of the adolescent 
and the young adult. However, Medalie (1981) views the 
college student as belonging to both or neither of these age 
groups which may produce a mini-life cycle.
According to Chickering (1969) college students have 
seven different dimensions of development: achieving compe­
tence, managing emotions, becoming autonomous, establishing 
identity, freeing interpersonal relationships, clarifying 
purpose, and developing integrity. Developing competence is 
an area of primary growth for the college student. Although 
developing competence may present in different forms, the 
central question for most students is "Can I make it here?" 
Management of emotions involves increasing awareness and 
inte g r a t i o n  of feelings which permit both control and 
expression. Development of autonomy results in the 
student's capability to find a middle ground between 
militant independence and strict conformity.
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Another dimension is sense of identity which is 
considered to be the central issue for the college student 
and necessary for maturity to occur. Freeing of inter­
personal relationships consists of developing greater 
tolerance for a wider range of persons while maintaining 
trust and individuality. Relationships become more genuine 
and at the same time become more honest and simple. 
Clarifying purpose involves vocational and avocational 
interests. Developing integrity is established by a student 
knowing what he/she believes about certain issues and 
values. While each area may be delineated, integration of 
all areas is necessary for maturity to occur (Chickering, 
1969).
Difficulties in achieving these dimensions of develop­
ment in transition from high school to college may lead to 
maladaptive coping mechanisms in students, such as excessive 
alcohol use. Measuring the achievement of developmental 
tasks and patterns of alcohol use in college students 
provides one of the components of thorough assessment that 
is often neglected. Incorporating this assessment into 
student health service may be the first step in identifying 
those students at risk for using alcohol as a coping 
mechani sm.
Conceptual and Theoretical Frameworks
Neuman's (1982) model of nursing provides the framework 
for this study about the collegiate student and alcohol use.
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Neuman states that any client system (man) is composed of 
four substructures: the basic energy structure, lines of
resistance, the normal line of defense, and the flexible 
line of defense. Each of the substructures is a dynamic 
composite of the interrelationships between the spiritual, 
biological, psychological, sociocultural, and developmental 
dimensions. These variables are not compartmentalized 
layers but are interdependent upon each other. The basic 
energy structure (core) includes factors that constitute the 
integrity and uniqueness of any individual. Protection and 
maintenance of this core are necessary for the survival of 
the individual. The most internal group of resistance 
factors which protects the framework is the lines of 
resistance. These lines of resistance attempt to stabilize 
and return man to his normal line of defense. The lines of 
resistance consist of the interrelationship of the five 
variables of man and do not exist as a separate and 
independent entity of the normal line of defense.
The flexible line of defense and the normal line of 
defense simultaneously provide initial protection of the 
basic energy structure. The flexible line of defense is 
dynamic rather than stationary as it responds in an 
accordion-like fashion to stressors. Failure of this 
flexible line of defense results in the penetration of the 
normal line of defense by stressors. The normal line of 
defense is the usually steady state of the system— what the
6
individual has become over time in reaching equilibrium 
(Neuman, 1982).
All living systems require and respond to stress 
(Selye, 1950). Neuman uses the terminology of stressors to 
define the act of interface between man and his environment. 
Environment according to Neuman (1982) consists of all 
internal and external forces surrounding man at all times. 
Stressors in the Neuman model may be good (eustressors) or 
bad (distressors). Eustressors are stimuli that contribute 
to man's ability to maintain and strengthen his/her lines of 
defense and resistance and basic energy structure. They are 
directly related to maintenance and promotion of health and 
to the primary prevention of disease. Di stressors are 
factors that threaten penetration of the lines of defense, 
resistance, and ultimately the basic energy structure 
itself. Stressors may originate from three different 
sources: (a) intrapersonal, factors occurring within the
individual; (b) interpersonal, factors occurring from 
stimuli and reactions between man and other systems ; and 
(c) extrapersonal, factors stemming from sources outside the 
individual system which impinge upon the individual.
Man's capacity for adaptation to the stressors he 
encounters through its four substructures determines his 
level of health and the levels of prevention, primary, 
secondary, and/or tertiary that are needed. Penetration of 
the lines of defense or resistance by distressors requires
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that secondary and tertiary preventive measures be taken to 
reconstitute or strengthen these lines. The potential for 
their penetration signals the need for primary preventative 
measures. However, it is through stress that a system can 
grow and develop to its maximum potential. This growth in 
turn requires that the intensity of the stressors not exceed 
the system’s ability to respond constructively and maintain 
individual integrity.
Chickering's (1969) developmental tasks can be viewed 
as a component of the basic energy structure in Neuman's 
(1982) model. Stressors are any disrupting force acting 
within or upon a system that seeks to create disequilibrium. 
Some of the stressors of college students include leaving 
home to live independently and making self-governing 
decisions without the assistance of significant others. 
Frequently, there are no restraints on student activities 
outside of the classroom. A common reaction among students 
with newfound freedom may include drinking. If a student 
has not developed any self-control, a common reaction might 
be one of regular celebration. The degree to which the 
student reacts is dependent upon his flexible line of 
defense and lines of resistance. These lines of defense may 
be strengthened through intervention to assist the student 
in developing the skills that are essential for successful 
problem resolution. If these lines of defense for coping 
with the developmental tasks are inadequate, the college-age
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student may turn to alcohol use to cope with his/her 
inability to adjust to college life.
Neuman (1982) defines nursing as a "unique profession 
that is concerned with all the variables affecting an 
individual's response to stressors" (p. 37). Intervention
consists of one or more of the three prevention modes: 
primary, secondary, and tertiary. Primary prevention is any 
action that is required to retain stability. Secondary 
prevention is described as any action that helps the client 
achieve stability. Tertiary prevention denotes any action 
that is required to retain stability. Intervention is 
initiated when a stressor is suspected or identified to 
strengthen the lines of defense.
The Family Nurse Clinician (FNC) functions in the 
primary prevention level to guide the student to achieve 
high-level wellness through interventions which seek to 
develop productive coping mechanisms or tasks to enhance 
developmental maturity. Secondary and tertiary prevention 
are operative after the FNC identifies the students as being 
development ally delayed and using alcohol as a coping 
mechanism. Frequent assessment of the student alerts the 
FNC to developmental and/or alcohol problems and the need 
for intervention.
Significance of the Study
Lack of knowledge concerning the relationship of 
alcohol abuse and nonachievement of developmental task
9
generated this study. This study sought to determine if a 
relationship exists between achievement of developmental 
tasks and alcohol abuse. If a relationship was established, 
then interventions could be formulated to assist the college 
student in developing proper coping mechanisms. One of 
these interventions is developmental assessment by the FNC. 
If the FNC concludes that the student is using alcohol as a 
coping mechanism, counseling, guidance, and/or referral 
could be initiated.
Statement of the Problem and Hypotheses
The problem this study sought to identify was if 
students who are experiencing developmental delays are using 
alcohol abusively. Therefore, the researcher proposed the 
following hypotheses:
Ho: There is no relationship between the achievement
of developmental tasks and abusive alcohol use in 
college-age students.
Ha: College students who have met the appropriate
developmental tasks will not demonstrate abusive 
alcohol use.
Definition of Terms
1. Relationship: as measured by the Spearman's rho 
correlation coefficient at the .05 level of significance.
2. Developmental tasks : an interrelated set of 
behaviors and attitudes which the culture specifies should
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be exhibited at approximately the same time by a given age
cohort in higher education as measured by the Stud ent
Developmental Tasks and Lifestyle Inventory (Winston, 
Miller, & Price, 1987).
3. A l c o h o l  u s e : as measured by the Mo d i f i e d
Mississippi State University Student Alcohol Questionnaire.
4. College-age student: any male or female who is
between the ages of 18 and 24 years and is classified as a 
freshman, sophomore, junior, or senior at any university.
5. Abusive alcohol use: consumption of more than four
drinks at one time and drinking at a rate of two or more 
times a week as measured by the Modified Mississippi 
University Student Alcohol Questionnaire.
Assumptions
The following statements are assumptions of this study:
1. There are developmental tasks particular to the 
college student.
2. Use of alcohol is a maladaptive coping mechanism.
3. College-age students consume alcohol as a maladap­
tive coping mechanism for failing to achieve the appropriate 
developmental tasks.
Chapter II
Review of the Literature
A growing literature attempts to clarify and document 
the reasons for alcohol use among collegiate populations 
(Berkowitz & Perkins, 1986; Mississippi State University 
Research Council, 1986). In addition, some authors have 
delineated d e velopmental tasks for t his age g r o u p  
(Chickering, 1969; Medalie, 1981). Alcohol use has been
implicated as a maladaptive response for college students. 
This selected review of the literature will focus on motives 
for alcohol use and developmental tasks for collegiate 
students.
Motives for Alcohol Use
A study by Segal et al. (1980) examined the relation­
ship between specific motives for drug and alcohol use and 
personality. The p articipants included 854 students 
selected from 1,095 college students. Students who reported 
never having used drugs or alcohol or who briefly used a 
substance and stopped were not included. The sample con­




Data were collected in one c o m p r e hensive testing 
session that included five different assessment batteries. 
Included in this battery of instruments were the Imaginai 
Process I n v e n t o r y , the Personality Research F o r m , the 
Sensation Seeking Scales, the Locus of Control Scale, and a 
detailed questionnaire concerning drug use developed by 
Segal in 1976. The reasons for alcohol use were divided 
into four major categories with other contributing factors 
listed under each category. The categories of hot weather 
and in order to have fun had positive correlation with 
people who did not change drinking patterns for special 
occasions. The second category, drinking to reduce loneli­
ness, pressure, sadness, and those times when the subject 
was beset by problems, correlated with those subjects who 
used alcohol to reduce negative affective experiences. The 
third category, alcohol use for the purpose of coping with 
anger and problems, positively correlated with students and 
generally tested low on autonomy. The fourth broad category 
had a significant correlation with individuals who exhibited 
a high need for understanding and social recognition and 
alcohol use to cope with shyness, low self-esteem, and as a 
means of getting along with others.
Segal et al. (1980) concluded that there are signif­
icant data to support the theory that the o v e r a l l  
personality of "coping" style of the individual is closely 
related to the individual's perceptions of his or her own
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substance abuse. These researchers further postulated that 
the findings may have the therapeutic implication that 
perceptions of substance abuse cannot be changed without 
changing the individual's general style of coping.
Sex-linked differences in motivations to drink were 
studied by Budd and Spencer (1984). Participants included 
48 male and 53 female freshman college students with a modal 
age of 19 years. Data were gathered using a questionnaire 
which was completed after an undergraduate psychology 
laboratory session. Completion of the questionnaire was not 
compulsory, but most of the enrolled students participated 
in the study.
Attitudes toward drinking in pubs or halIs-of-residence 
bars were measured on four 7-point Likert scales (rewarding- 
unrewarding, interesting-boring, pleasant-unpleasant, and 
good-bad). A score for attitude was then obtained by 
summing the scores on all the scales. The subject's 
perceptions of whether he/she should go out drinking (ideal 
behavioral intentions) were also measured on a 7-point 
Likert scale. These scores were totaled to indicate ideal 
behavioral intentions. Actual behavioral intentions were 
assessed with an open-ended question rather than a force- 
answer question. The researchers believed that this allowed 
for a more natural expression of the subject's intentions to 
drink. The Spearman-Brown test for reliability, using 
average item-test correlations was used to analyze the data.
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Simple and multiple correlations and regression coefficients 
were used to compare male and female differences.
The researchers concluded that there is significant 
statistical evidence to support the theory that attitudes 
and social normative beliefs correlate significantly with 
ideal intentions to drinking for both males and females. 
However, attitudes toward drinking and actual behavioral 
intentions have a direct relationship for women, but not for 
men. Interviews with several male subjects prior to the 
initial pilot study indicated that males are more influenced 
by the fact that significant others might view it strange if 
they did not go out drinking. Females, on the other hand, 
are not perceived as strange if they elect not to go out 
drinking. Findings of the study indicated that females 
appear to feel more able than males to base their drinking 
decisions on their attitudes rather than on perceived social 
pressure. Men, however, base their decision to drink on 
normative pressure that precludes their attitudes toward 
drinking (Budd & Spencer, 1984). The researchers recommend 
that further research utilizing similar methodology be 
conducted.
The patterns and uses of alcohol in college students 
were studied by the Mississippi State University Research 
Council in 1985. Stratified random sampling was employed to 
identify and select the 1,723 subjects solicited for 
participation. Of the 1,723 questionnaires issued, 611 were
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returned in usable form. Comparisons of the sample with the 
general demographic characteristics of the student body- 
suggested that the sample was representative on most of the 
selected subgroups. Chi-square tests were used to measure 
significance.
The proportion of the students who reported themselves 
as drinkers was 64.8%, while 36.6% reported themselves as 
abstainers. Male students reported different reasons for 
drinking than female students. These reasons for drinking 
included to get drunk, to be polite, to meet people of the 
opposite sex, to feel good, to alleviate boredom, to be 
sociable, and to be like their friends. The researchers 
inferred that male students drink more than female students. 
The Research Council endorsed further research into deter­
mining the reasons why college students drink.
Developmental Tasks
Until recently there have been no defined specific 
developmental tasks for college students. Early authors, 
McCoy (1977) and Kitchner (1982), had difficulty in distin­
guishing collegiate students from young adults. Frequently, 
those tasks assigned to the college student were similar to 
those for adults. However, Medalie (1981) viewed the 
college years as a specific life cycle with developmental 
tasks for each year. The central tasks for the transitional 
freshman year are divestment of childhood ties and invest­
ment in college life. The sophomore year is characterized
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by the consolidation of the separation tasks and choice of 
interests and goals. Mastery and commitment to work are the 
tasks ascribed to the junior year. Anticipation concerning 
the future is the principal task for college seniors. There 
has been no published research to support Medalie’s concepts 
although she grounded them in Erikson's (1959) theory of 
development.
Chickering (1969) also delineated the issues and tasks 
central to college students. Like Medalie, he also based 
his vectors of development on Erikson's theory of develop­
ment. He theorized that the college student has seven 
developmental tasks that must be achieved for successful 
entry into the adult world. These developmental tasks are 
a c h i e v i n g  c o m p e t e n c e ,  m a n a g i n g  emotions, becoming 
autonomous, establishing identity, freeing interpersonal 
r e l a t i o n s h i p s ,  clarifying purposes, and developing 
integrity.
Achieving competence is reaching a confidence level in 
which the student feels that he/she can probably accomplish 
previously set goals. There are three levels of competence: 
intellectual, physical and manual, and social and inter­
personal. A competent student is one who has achieved a 
balance between these three areas. Problems occur when a 
student overemphasizes one area in an attempt to compensate 
for a lack of skill in another. A typical example is the
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good-time party "goer" whom everyone knows and likes, but 
who is in academic difficulty.
Managing emotions is the ability to recognize and label 
feelings, not ignoring or denying them. Emotions provide 
useful information in determining behavior. After iden­
tifying emotions, the student makes decisions about with 
whom, where, and how these emotions will be expressed. 
Dealing with this area is a very intense experience and 
often produces much anxiety and impulsive behavior. The 
limited ability of the student to manage emotions is 
reflected in the common practices of exploit ive sexual 
encounters and various forms of chemical dependencies and 
experimentation (Chickering, 1969).
The task of becoming autonomous requires three types of 
independence: emotional, instrumental, and recognition of
one's own interdependence. Emotional independence is the 
freedom of the need for constant reassurance and approval of 
others. A student who has not a c h i e v e d  e m o t i o n a l  
independence typically seeks the opinions of acquaintances 
or calls home frequently for minor problems. Instrumental 
independence is the ability to cope with problems without 
seeking help. This type of independence teaches the student 
to consult others for input, but allows the student to make 
decisions based upon known facts. Regardless of how 
independent and self-reliant a student becomes, he/she lives 
within a society of people and is a social being. Students
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who have realized autonomy rely on his/her own ability to 
make decisions regarding right and wrong without totally 
unquestionably accepting someone else's standards.
The areas of competence, managing emotions, and 
autonomy lead to the establishment of identity, a major 
aspect of the maturation process. The statement of identity 
involves clarification of three areas: (a) physical needs,
characteristics, and personal appearance; (b) sexual identi­
fication; and (c) sex-appropriate roles and behaviors. In 
this area experimentation, learning through imitation, 
innovation, and conformance to peer pressure, is common 
(Chieke ring, 1969).
The freeing of interpersonal relationships involves the 
areas of tolerance and relationships. For example, develop­
ment of greater tolerance for a wider range of persons is a 
major component of this area. Relationships also move to 
become more genuine, less artificial with greater trust and 
individuality being expressed. As a result of this, 
relationships become more honest and simple. Disagreements 
and distance do not destroy the relationship.
College attendance frequently serves the function of 
clarifying a student’s purpose. Vocational plans and 
a s p i r a t i o n s  are u s u a l l y  s o l i d i f i e d  at this time. 
Avocat iona1 and recreational interests are expanded. 
Generally, the two lifestyles fit together without diffi­
culty for the student.
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Chickering' s (1969) last developmental task for the 
college student is developing integrity. No longer are 
relationships, people, values, and beliefs seen in 
absolutes. Subtle relationships are realized and decisions 
are made based on personal values. Developing integrity 
involves shifting beliefs from the absolute nature of rules 
to a more relative view and results in a more humanistic 
view of the world. The final facet of developing integrity 
is achieving congruence which is where behavior is 
consistent with personal values. The task of developing 
integrity is considered as the culmination of all other 
tasks.
Winston et al. (1981) utilized Chickering's (1969) 
theory to assess student development in a college setting by 
developing a tool to measure achievement of developmental 
tasks. Further assessment led to a revised, second edition 
of the Student Developmental Task Inventory which had more 
measurable behavioral objectives. Since this revision, a 
more current third edition of the Student Developmental Task 
and Lifestyle Inventory-3 (SDTLI-3) (Winston et al., 1987) 
has been published which measures the tasks of establishing 
and clarifying purpose, developing mature interpersonal 
relationships, and academic autonomy to measure five 
subtasks : Educational involvement, career planning, life­
style planning, life management, and cultural participation. 
Developing mature interpersonal relationships is evaluated
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by 30 questions which measure three subtasks: peer
relationships, tolerance, and emotional autonomy. The 
student who has realized academic autonomy has the ability 
to cope with ambiguity and to monitor and control their 
behavior to attain personal goals and fulfill responsibili­
ties.
Winston et al. (1987) categorize a student as a high 
achiever in establishing and clarifying purpose if he/she 
has w e ll-defined and thoroughly explored educational 
options, plans, and goals. They further purport that a 
student is knowledgeable about available resources and is 
actively involved in the academic life of the college. A 
high achiever of this task has carefully selected an 
academic area in which he/she is intellectually suited and 
academically qualified. This student is not a passive 
learner and takes initiatives to insure that he/she is 
obtaining relevant and appropriate educational experiences 
for the selected profession. Direction and plans for the 
future take into account personal, ethical, and religious 
values which correspond with future family plans and 
vocational and educational objectives (Winston & Miller, 
1987b).
The second task measured by the SDTLI, developing 
mature interpersonal relationships, is measured by 30 items 
and are f u r t h e r  d e f i n e d  by t h r e e  sub tasks: peer
relationships, tolerance, and emotional autonomy. A student
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who has successfully accomplished this developmental area is 
depicted as having a greater trust in, independence within, 
and frankness in relationships with peers. Winston and 
Miller (1987a) contend that friendships are able to survive 
the development of differences in activities, beliefs, and 
values. In other words, individual differences among 
friends and acquaintances are appreciated. Winston et al. 
(1987) also assert that the student who has achieved this 
task is free from the need of continuous reassurance and 
approval from others. By this time of development the 
student will have only minimal dependence upon parents for 
direction in decision-making.
The final developmental task for the college student is 
academic autonomy. The student who has realized academic 
autonomy has the ability to deal well with ambiguity and to 
monitor and control their behavior to attain personal goal 
and fulfill responsibilities. Winston and Miller (1987a) 
assert that this student will have effective study plans and 
schedules and will perform at academic levels with which 
he/she is satisfied and which are consistent with his/her 
ability.
Summary
Effects and impact of alcohol use in collegiate 
students have been documented by a variety of authors (CDC, 
1987; Lavin, 1980). Some motivations for alcohol 
consumption in college students have been examined by
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Berkowitz and Perkins (1986) and Segal et al. (1980). 
Collegiate developmental tasks have been clarified and 
delineated by Winston et al. (1987). However, there were no 
studies which determined if a relationship exist between 
alcohol use and failure to achieve developmental tasks in 
college students. This lack of information supports the 
need for research to provide direction for nursing inter­
ventions relevant to failure to achieve developmental tasks 
and alcohol abuse.
Chapter III 
Method of the Study
Research Design
The research design utilized in this study of the 
relationship between failure to achieve developmental tasks 
of the college-age student and alcohol use is descriptive 
correlational. The main purpose of descriptive correla­
tional research is "to describe the relationship among 
v a r i a b l e s  r a t h e r  t h a n  to i n f e r  c a u s e - a n d - e f f e c t  
relationships" (Polit & Hungler, 1987, p. 147). This study 
was designed to identify and describe the relationship 
between failure to achieve developmental tasks and alcohol 
use in college-age students.
Variables
The variables of interest in this study are the 
achievement of developmental tasks as measured by the 
Student Developmental Task and Lifestyle Inventory-3 (SDTLI- 
3) and alcohol use as measured by the Modified Mississippi 
State University Alcohol Questionnaire. The controlled 
variables included age and academic classification. Inter­
vening variables may have included truthfulness, time 
constraints, and design limitations.
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Setting, Population, and Sample
The setting for this study is a state-supported 
university located in central Mississippi. This institute 
of higher learning offers various undergraduate, graduate, 
and doctoral degrees from a variety of fields of study. 
Student enrollment for the year 1988-1989 was approximately 
12,000 students from all 50 states and 23 foreign nations. 
Ages of the enrolled students range from 16 to 69 years of 
age (Mississippi Official Statistical Register, 1988-1992).
The population included all students between the ages 
of 18 through 24, inclusive, who attended the university 
located in Central Mississippi, and who were classified as 
freshmen, sophomores, juniors, or seniors. The sample 
included all students who met the criteria, agreed to 
participate, and were present during data collection. A 
s a m p l e  of c o n v e n i e n c e  was u s e d  w i t h  32 s t u d e n t s  
participating in the study.
Data Gathering Process
The researcher contacted the Institutional Review Board 
of two universities and was granted approval to conduct the 
research during the week of April 17, 1989. After approval
for conducting study was granted (see Appendices A and B) a 
desk was set up in a large academic building where students 
were completing the pre-registration process. Students were 
solicited to participate in the study while waiting to
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complete pre-registration. A participant informed consent 
form (see Appendix C) was provided which explained the 
purpose of the study. The participant signed and dated the 
bottom of this form which indicated his/her willingness to 
parti c i p a t e  in the study. The researcher gave the 
Demographic Sheet (see Appendix D), the SDTLI-3 (see 
Appendix E), the Modified Mississippi State University 
Alcohol Survey (see Appendix F), and an answer sheet (see 
Appendix G) to each subject who agreed to participate. The 
researcher was available to answer questions and assist 
participants as needed. All subjects were offered a soda to 
drink while completing the questionnaires which took 45 
minutes. Completed answer sheets were returned to the 
researcher who placed them in an envelope.
Next, the researcher categorized each subject as 
achievers or nonachievers and alcohol abusers or nonabusers 
based upon their scores from the questionnaire. Normative 
scores for each task according to participant's academic 
c l a s s i f i c a t i o n  were the basis for determining if the 
developmental tasks were achieved. Subjects were ranked as 
having accomplished the developmental tasks for college 
students, based on achievement of the clarifying purpose 
task, and either the mature interpersonal relationship task 
or academic autonomy task or b o t h . Subjects were cate­
gorized as being alcohol abusers if they had four or more 
drinks at least three or more times a week. Other patterns
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of alcohol use or nonuse were ranked together in the 
nonabusive alcohol use category.
Instrumentation
Data were collected using three instruments, the 
Demographic Sheet, the SDTLl-3, and the Modified Mississippi 
State Alcohol Survey. The Demographic Sheet is a self­
administered instrument developed by the researcher to 
collect data pertaining to the characteristics of the 
participants. The instrument is designed to obtain infor­
mation in the following domains: (a) academic classifi­
cation, (b) race, (c) grade point average, and (d) age.
The second instrument, the Student Developmental Task 
and Lifestyle Inventory (SDTLI-3), was developed by Winston, 
Miller, and Prince (1987). The SDTLI-3 is a 140-item true- 
false questionnaire which ". . . addresses the changes
produced in individuals as a result of accomplishing a 
developmental task or having addressed important life events 
or issues within the context of higher education" (Winston 
et al., 1987, p. 8). More specifically, the SDTLI-3 is 
designed to measure three basic d e velopmental tasks: 
establishing and clarifying purpose, developing mature 
interpersonal relationships, and academic autonomy. The 
tasks of establishing and clarifying purpose and developing 
mature interpersonal relationships are further defined by 
subtasks. The scales measured in this tool are the intimacy 
scale, salubrious lifestyle scale, and response bias scale.
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The subjects are instructed to read each statement on 
the S DT LI -3 and decide whether or not it is true for 
himself/herself. Scoring is accomplished by totaling the 
number of correct responses of each subtask/scale. A total 
is calculated for each major task: establishing and
clarifying purpose, d e v eloping mature interpersonal 
relationships, and academic autonomy. The five response 
bias questions are not included in these totals.
The three scales that are included in the SDTLI-3 are 
the salubrious lifestyle scale, the response bias scale, and 
the intimacy scale. The salubrious scale is designed to 
measure the degree to which a student's lifestyle is 
consistent with and/or promotes good health and wellness 
practices. A high score on this scale reflects a healthy 
lifestyle and pattern of living.
The response bias scale, according to Winston and 
Miller (1987a), is included in this instrument to identify 
the student who is attempting to fake a good response or to 
determine the student who may have been careless in 
completing the questionnaire. A response bias score of 3 or 
higher on the questionnaire is deemed suspect and the 
questionnaire should be discarded.
The intimacy scale is composed of 19 non-gender 
specific items and is completed only by those students who 
report being involved in at least one intimate relationship 
within the last 12 months. The student who scores high on
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this scale has relationships that are characterized by a 
type of intimacy that is not possessive and includes non­
verbal and verbal forms of communication (Winston & Miller, 
1987b).
The current 1987 edition of the SDTLI-3 has been shown 
to be both reliable and valid in recent research by Winston 
and Miller (1987b). Reliability of this instrument has been 
measured using test-retest correlations. Winston and Miller 
(1987) state that test-retest of the same sampling groups in 
a 4-week period without any intervening practices or 
instructions revealed no statistical significant change in 
scores. Internal consistency was also measured using the 
coefficient alpha with a range of .90 to .50. While this 
score was lower than expected, Winston and Miller (1987a) 
believe this is related to how the inventory is constructed 
and its wide range of items included in the tool. The 
Student Developmental Task and Lifestyle Inventory has 
correlated with other instruments that measure similar 
concepts. Stonewater, Daniels, and Heischmidt (1986) 
evaluated the SDTLI-2 and found that it too is reliable, 
valid, and internally consistent. The principal difference 
between the SDTLI-2 and the SDTLI-3 is the addition of an 
intimacy scale on the later edition. Winston and Miller 
(1987a) caution that there is limited validity data for this 
scale classified as an experimental scale and suggest
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cautious interpretation when this scale is used for 
research.
The Student Alcohol Questionnaire was developed in 1979 
by the Research Council at Mississippi State University to 
ascertain the extent of alcohol use among its student popu­
lation . Since its development the questionnaire has under­
gone several revisions to facilitate its administration. 
The current survey tool was edited to prevent repetition of 
demographic data. The modified tool seeks to measure the 
amount and frequency of drinking alcoholic beverages. 
Participants were given a range for each domain and were 
instructed to mark the appropriate answer on the answer 
sheet. There are no data available which indicate the 
validity or internal consistency of the Student Alcohol 
Questionnaire . However, this tool has been updated 
consistently and is used by the Mississippi State Research 
Council to follow the patterns of alcohol use in its student 
body.
Statistical Analysis
Descriptive statistics were used to organize and 
analyze the data. Discrete and qualitative statistics were 
used to describe the sample, the achievement of develop­
mental tasks, and the levels of alcohol use. Measures of 
central tendency were used to analyze the sample as a whole. 
Spearman's rho correlation coefficient is a nonparametric 
test of statistical significance that is used to measure the
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strength of the nonlinear relationship (Polit & Hungler, 
1987) between achievement of appropriate developmental tasks 
and nonabusive alcohol use in college-age students.
Limitations
The limitations of this study are:
1. The limited sample of students prevents generali­
zation to students attending other universities.
2. This study is not generali zable to other young 
adults not attending college.
3. The alcohol tool needs further refinement to deter­
mine the importance of drinking as it relates to the 
student's reasons for drinking.
Chapter IV 
The Findings
The purpose of this study was to determine if a 
significant relationship existed between achievement of 
developmental tasks in coll eg e-age students and abusive 
alcohol use. Data were collected from subjects using the 
Demographic Sheet, Student Developmental Task and Lifestyle 
Inventory-3 (SDTLI-3), and the Modified Mississippi State 
University Alcohol Survey. The Demographic Sheet obtained 
data pertaining to the characteristics of the subjects and 
information concerning the subjects' grade-point average. 
The SDTLI-3 assessed the subjects' achievement of develop­
mental tasks. The Modified Mississippi State University 
Alcohol Survey measured the frequency of alcohol use, the 
amount consumed during each occasion of drinking, and the 
importance of 12 different reasons for drinking.
Description of the Sample
The subjects were selected from all students waiting to 
complete the pre-registration process in a large academic 
building on a state-supported university located in Central 
Mississippi. A total of 31 subjects, 17 (53.1%) males and
14 (43.8%) female were included in this study. Twenty-eight
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(87.5%) of the subjects were White and 4 (12.5%) were Black. 
All of the subjects were between the ages of 18 and 21 
years. Of all subjects reporting, 11 (34.4%) were classi­
fied as freshmen, 3 (9.4%) as sophomores, 7 (21.9%) as
juniors, and 10 (34.3%) as seniors. The subjects' grade
point average (GPA) varied from 1.23 to 3.69 on a four-point 
scale. The mean GPA was 2.74. These data can be found in 
Table 1.
The SDTLI-3 measures the tasks of clarifying purpose, 
mature interpersonal relationships, and academic autonomy. 
Normative scores for each task were the basis for deter­
mining if the subjects had achieved the tasks. Subjects 
were ranked as having accomplished the developmental tasks 
for college students, based on achievement of the clarifying 
purpose task, and either the mature interpersonal relation­
ship task or the academic autonomy task. Achievement of 
tasks was based upon normative scores for class standing.
Scores for the developmental task of clarifying purpose 
range from 0 to 68. Normative scores for this task range 
from 32 for freshmen, 37 for sophomores, 40 for juniors, to 
45 for seniors. Mature interpersonal relationships scores 
have a possible range of 0 to 30. Normative scores for 
freshmen are 18, sophomores 19, juniors 20, and seniors 21. 
The task of academic autonomy has a possible range from 0 to 
10. Normative scores for academic autonomy are 4 for 
freshmen, 5 for sophomores and juniors, and 6 for seniors.
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Tnble 1
Raw Data Including Selected Characteristics of Oollege Students, Scores on the Student 
Developmental Tasks and Lifestyle Inventory, and Classification of Alcotiol Use
Subject Age Race*' Sex^ GPAC
Class
Standing*̂ CPe MIRÎ AA8 Alcohol^
1 20 W M 3.38 Jr 61 21 5 N
2 19 W F 3.26 So 50 17 7 N
3 20 W F 3.69 Jr 23 25 7 N
4 19 W UR 2.23 Fr 51 10 3 N
5 22 W F 2.09 5r 47 20 2 N
6 19 W M 2.50 Fr 20 19 1 N
7 21 W M 2.50 Sr 42 6 0 N
8 19 B M 3.18 Fr 34 13 2 A
9 24 W M 2.50 Sr 63 18 3 N
10 21 W M 3.40 Jr 57 10 16 A
11 19 W M 2.50 Fr 43 22 7 A
12 18 W M 2.08 Fr 28 23 2 N
13 18 W F 2.48 Fr 33 13 8 N
14 20 B F 2.75 Jr 52 13 2 N
15 22 W F 2.90 Sr 15 16 2 N
16 23 W F 2.11 Jr 40 18 3 N
17 20 w M 3.45 Jr 46 9 5 N
18 18 w M 2.13 Fr 44 11 3 A
19 19 w M 3.00 Fr 41 19 3 N
20 18 w F 1.23 Fr 22 21 0 N
21 20 w F 2.75 Jr 39 21 6 N
22 18 w F 2.50 Fr 22 18 4 N
23 19 w M 2.23 So 42 17 5 N
24 21 w M 3.09 Sr 46 22 8 N
25 24 w M 2.35 Sr 52 18 8 A
26 20 w F 2.80 So 17 26 4 N
27 20 w M 3.20 Fr 40 11 3 N
28 20 B F 3.00 Sr 53 19 9 N
29 20 w M 3.19 Sr 50 8 2 N
30 21 B F 3.45 Sr 66 18 7 N
31 21 W F 3.10 Sr 59 24 8 M
ORace: W = White. B = Black. ŜeJt: M « Male. F = Female. UR = Unreported. ĝ PA “ Grade
rbint Average. d(jp = Clarifying purpose, ^mir = Mature Interpersonal relationships. ^AA = 
RAlcoholî N = Nonabuser. A * Abuser.Academic autonomy.
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Subjects were categorized as being alcohol abusers if 
they had four or more drinks at least three or more times a 
week. Other patterns of alcohol use or no alcohol use were 
ranked together in the nonabusive alcohol use category.
Results of Data Analysis
The researcher hypothesized that there is no relation­
ship between the achievement of developmental tasks and 
abusive alcohol use in college-age students. The alter­
native hypothesis stated that college students who met the 
a ppr o p r i a t e  developmental tasks will not use alcohol 
abusively. Data were analyzed using the Spearman's rho 
correlation coefficient. Since the results were significant 
at the .05 level, (31) = 0.4219, p_ = .0086, the researcher 
rejected the null hypothesis and rejected the alternative 
hypothesis. The findings indicate that students who have 
met the appropriate developmental tasks will use alcohol 
abusively.
Additional Findings
In order to determine the relationship of each develop­
mental task to abusive alcohol use, the data were further 
analyzed using Spearman's rho correlation coefficient. Data 
demonstrated a significant relationship for the clarifying 
purpose task, (31) = 0.6281, = .0002. Students who have
successfully achieved this task have well-defined and 
thoroughly explored educational options, plans, and goals.
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Mature interpersonal relationships tasks exhibited a non­
significant relationship with abusive alcohol use of r̂  (31) 
= .2531, 2  “ .0831. Students who have accomplished this
task exhibit relationships that have trust, frankness, and 
independence. The final task, academic autonomy, is 
illustrated by the ability of students to deal well with 
ambiguity and to control and monitor their behavior in order 
to attain personal goals. Data analysis indicated a 
significant relationship, r^ (31) = 0.4219, = .0086. The
findings indicate that students who have achieved academic 





The purpose of this descriptive correlational study was 
to determine if a relationship existed between achievement 
of developmental tasks and abusive alcohol use in a 
collegiate population. The Neuman (1982) systems model of 
nursing provided the theoretical framework for this study. 
Data were collected using the Demographic Sheet, Student 
Developmental Task and Lifestyle Inventory-3 (SDTLI-3), and 
the Modified Mississippi State University Alcohol Survey. 
These questionnaires were administered to 31 subjects, ages 
18 to 24 years who attended a state-supported university in 
Central Mississippi.
The null hypothesis guiding this study contended that 
there is no relationship between achievement of develop­
mental tasks and abusive alcohol use in a collegiate popu­
lation. The alternative hypothesis stated that college 
students who have achieved developmental tasks will not use 
alcohol abusively. Data were analyzed using Spearman's rho 
correlation coefficient. The result was significant at the 
.05 level. This finding indicates that college students who
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have met the appropriate developmental tasks use alcohol 
abusively.
Conclusions and Implications
The result of this study, achievement of developmental 
tasks as correlated with abusive alcohol use, supports other 
authors and researchers who looked at effects and impact of 
alcohol use in collegiate students. Drinking in young 
adults is double that of the general population (CDC, 1987) 
and has been cited as a problem since 1913 (Lavin, 1980). 
Motivations for alcohol consumption in college students 
include to enhance sociability, to escape emotions, or to 
get drunk (Berkowitz & Perkins, 1986; Segal et al., 1980). 
A framework of collegiate developmental tasks have been 
clarified and delineated by Winston et al. (1987). These 
tasks identify patterns of behavior and essential learning 
that are common to most college students. Developmental 
tasks for college students comprise a segment of Neuman's 
(1982) basic energy structure. The stressors of college 
life impact upon this basic energy structure are numerous 
and varied. A common reaction to the stress for college 
students includes alcohol abuse (Lavin, 1980).
The result of data analysis for this study was 
unexpected. Abusive alcohol use was expected to have a 
negative correlation with achievement of developmental 
tasks. H o w e v e r ,  f r e q u e n t l y  h i g h  a c h i e v e r s  a r e  
p e r f e c t i o n i s t i c  in nature and handle stress poorly.
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Therefore, alcohol abuse as well as other forms of chemical 
abuse are not uncommon in this population.
Until validation of the findings of this study is 
accomplished, interpretation of the findings should be 
viewed with caution. The criteria for abusive alcohol use 
needs further definition and substantiation using another 
tool. Replication of this study using another tool to 
m e a s u r e  alcohol consumption and abuse is necessary to 
provide reliability and consistency to these research 
findings. Changes in research methodology will provide 
greater support for the findings of another similar study. 
Randomization and larger sampling in future studies is 
necessary to generalize the conclusions to all college 
students. Because the subjects were familiar with the 
principal researcher, an anonymous researcher would help to 
control for any Hawthorne effect that impacted upon this 
study.
The S D T L I -3 used in this study is lengthy, 140 
questions, and takes about 35-40 minutes to complete. As a 
result, this tool is not applicable for mass screenings as 
would be needed in a college health care clinic. Develop­
mental tasks for college students is not generally addressed 
by health care providers. Further education is needed for 
physicians and nurses alike to familiarize themselves with 
this new concept.
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Utilizing the Neuman (1982) model of nursing, the FNC 
should conduct ongoing assessments of college students to 
identify the achievement of developmental tasks and abusive 
alcohol use. Because the stressors of college life are 
many, the impact upon each student may be different. 
Alcohol abuse can be viewed as a stressor that impacts upon 
the basic energy structure, thus making achievement of 
developmental tasks more difficult. Abusive alcohol use can 
also be viewed as a reaction by the student when certain 
developmental milestones are not attained. Regardless of 
achievement of developmental task, if abusive alcohol use is 
noted, then referral for treatment and follow-up is 
indicated.
Recommendations
Based upon the findings of this study, the following 
recommendations are made:
Re search
1. Replication of this study using another alcohol 
tool to define abusive alcohol use.
2. R e p l i c a t i o n  of this study to determine if a 
relationship exists between achievement of developmental 
tasks and other forms of chemical abuse.
3. Replication of this study using a larger , more 
representative sample.
4. C o n t r o l  for Hawthorne effect by having an 
unfamiliar person administer the questionnaires.
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Nursing
1. Assessment of the student's patterns of alcohol use 
while in college and referral where appropriate.
2. Creation of a screening tool for developmental 
tasks for college health services.
3. Education of other health care providers concerning 
the developmental tasks for college students.
4. Assessment of the student's achievement of develop­
mental tasks for his/her class standing.
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My name is Ann Gary. I am a registered nurse and a 
graduate student at Mississippi University for Women. I am 
conducting research that is concerned with your adjustment 
to college life and your patterns of alcohol use. I would 
like you to complete two questionnaires which concern these 
issues. These questionnaires should take about 40 minutes 
to complete.
Your name will not be used and all information is 
confidential. The data collected will be analyzed as a 
group and the results written in a master’s thesis. Your 
signature will give consent for the questionnaire results to 
be included in this study. Withdrawal from this study is 
permissible up to the time of data analysis.
T h a n k  you for y our time and assistance in my 
educational endeavor.
I hereby give my consent for the data collected from 






Please follow these instructions for completing the answer 
sheet !
Do not fill in the name and identification number part of 
the answer sheet.





In the Special Codes section of the answer sheet, please 
fill in your grade point in spaces "K," "L," and "M"....for
example 354. There is no place for a decimal point.
Leave the spaces "N" and "0" blank.





For the Developmental portion of this test, the following 






Student Developmental Task and Lifestyle Inventory
Student Developm ental 
Task and Lifestyle 
Inventory
Roger B. W inston, Jr., Ph. D. 
Theodore K. M iller, Ed. D. 
Judith S* Prince, Ed. D.
student Development Associates, Inc. 
110 Crestwood Drive 
At tiens, Georgia 30605
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Student D evelopm ental Task and L ifesty le  Inventory
SR C T IO N  I . FAJVCA HO N. CAREER. A N D  LIFESTYLE.  From Ihe nllertintlvefl provided select the 
one responar Hint boat drarribea you; Mnrk your responaes on the aepnrnle anawer sheet provided.
Circle T  If the stnfenienl ia true or uaunlly true of you, or F  if the aln lem ent is faîne or usually  no t true of 
you. For some sta tem ents there will be a third alternative, when th a t is possible the O a lternative will be 
listed after the statem ent. Circle the O a lternative only if it is listed after the s ta tem en t and It best 
describes you.
He fore bepinniiiR, he sure th a t you have read and  understand the instructions about how to change a 
response (should you need to do so) once it is m arked. The directions for changing  a response are in the 
D ire c tio n s  section on the previous page.
1. I hn VP H rrlnrrd  my n rn d rm ir  m n jo r/firld  of nrndpm lc 
cnn rrn trn linn .
2. I nm fftm llinr wilh tlirrp  »>r morp rolloRp mn}nnt nnd 
•lirir rrqiiirpmpnlw in Irrmm of rp«|uireH rourmr* nnd 
th r ir  n rro m p n n y tn e  nrndpm ic mkiltm.
3. 1 know  w lirrr  to find in fnrm ntion  nkont th r  pTo*ppcts 
for rm ploym pnt in nny ocrupntionnl firld.
A. W itliln th r  post BÎJC m onlltn. t hnvp mmkrd rrlntivrm, 
fn ru ily  mrinlirrm. or nthrrm to d rsrrii.p  or dinrofin 
pooilionm nvnilnblr in tho firldm in w iiirh  llipy nre 
workin*.
a. I npvpr m nkc prrorm in clnmmwork
B. I linvp rnrpfully  tliooph t tlirnuRh nnd dprided the 
p x tm t to w hich I nm involved in regiilnr. orRnnir.ed 
rrliyioMm nrlivilien.
7. I h n v e o n ro r  m oreeffective terhn lqoen (no t invo lv ins 
filcohol or d rogei Ihnf I tine to help me relieve elreee.
fl. W ilhin the pool yenr I hn ve met my renponmihilitlee to 
my pnrente to  my own permnnml entiefnction.
9. I d o n ’t henitote to meek help  in demling w ith the  pree- 
niiree of college life.
10. I keep n rrn rn te  recordn of the  m oney I epend.
11. 1 know nil the  hneir reqoirementm for g rndun ling  w ith 
n degree in my ncndem ic m n jo r/n ritdem ir concentra 
tion.
0=1 hnve yet to decide on an  ncndem ic m ajor.
12. When f d o n ’t th ink  I nm learn ing  w hnt I mhoold In rt 
r norme. I tak e  th e  in itia tiv e  to do momething n h o u til.
13. I hnve identified mome john w ithin Ihe career area I 
hnve melertrd which I know I would not /r'A’c doing.
O = I have yet to decide on a pontcollege career area .
M. P reen  I ly I exnm ined the cu rren t Inhor m arket de 
m anda for people w ith a degree in the career nren(a) I 
am  ronmidering.
0  = 1 hnve yet to decide on a pontcollege career a rea  
nnd/oT ncndemic m ajor.
IR In the  pant yenr I have dincunned my career goaln with 
a t lenml two profennionaln in the field th a t  Inlerent# 
me mont.
IB I have identified themtepm th a t  nrenecenenry for me to 
tnke now in order to hnve the  kind of life I w an t five 
yearn after college.
17. I have  plenty o f energy.
IS. I net nnide tim e each  d ay  to deal w ith nchoolwork and  
annignm enta.
19. I o rg an ire  m y tim e well enough for me to g e t every­
th in g  th a t  needs to he done com pleted.
20. t m ake tim e in m y nchedule for my hobhiea.
O  = I hav e  no hobhiea.
21 . I lak e  ad v an tag e  of npporlunillen  to en ter Into clama 
dincunainna.
22. I hav e  taken  the  in itia tiv e  to met iipconferencem w ith  
an  academ ic advimor w ith in  the  pan t tw elve m ontha.
23. I know a t leant five requlrementm necemmary for the 
oecMpntion(m) I mm th in k in g  about en tering .
0 = 1 hnve yet to iden tify  an  occupation  in w hich t 
would like to work.
2A. f hnve p ractical emperience In th e c a re e r  area  I p lan  to 
purnue after college.
O = I have  yet to decide on a pontcollege career area.
25. I mm a m em ber of a t  leant one club  o r o rgan iza tion  
th n tlaap ec ifica lly  related  to m y choaen occupational 
field.
O  = I have  yet to decide on a pontcollege career area.
2B. 1 have m ade a  decinion abou t th e  num ber o f ch ildren  
(including none) I p lan  to have.
27. I am  generally  aatinfied w ith m y phyalcal ap p ear­
ance.
23. I In itia ted  an activ ity  in the  pant m onth  denigned to 
help me achieve Som ething Im portan t in my life.
29. I p lan  m y a r tl vitlea to m ake aure th a t  I h av e  adequate  
tim e for nieep.
30. In my leisure tim e I regu larly  read  novela o r m aga- 
zinea.
31. I hnve a m ature w orking relntlonnhip w ith one or 
m ore member# of th e  academ ic com m unity  (faculty  
m em ber, s tu d e n t a ffa irs  s ta ff  m em ber, a d m in is tra ­
tor).
32. W ilhin the  p as t tw elve m ontha I hav e  a tten d ed  a 
lecture or p rogram  dealing  with a  serious Intellectual 
subject w hich  wa* no t required for an y  of my courses.
33. I can  nam e two or m ore beg inn ing  level positions in 
business, industry , governm ent, or education  for 
which I would be eligible w hen I g rad u a te
O O T O F A G E 3
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T = True P = False
n i. I linve limii'd m nwmlirr nf eppcifir perennal nhililies 
nnd liin itn linns w in, h I rmn urne nm gnidrlinen  fur 
iinrr>'wing (he num ber nf rn ree r nrenm I wimh to 
explore
•l.'t. f hnve formulnlecl n , lenr p inn  for g e tting  n job after
rnilege.
nn I nm ru rren d y  involved in one or more nrdvitiem tb n t 
I hnve identifie,! nm being of h e lp in  determ in ing  wiint 
I will do with the remt of my life.
37. I m nin tn in  nn  npproprin te  w eight for my h eigh t nnd 
frnme.
33 I hnve joined with meverni people in nrh iev ing  molu 
tion to n m utuni prohlem w ithin the pnmt m onth
39. I keep n rn lendnr or m nken "To I to limtof w hnt needs 
to be done enrh  dny.
10. I nm nrllve ly  involved in two or m ore different 
orgnnir.ed nrtivitiem in mddilion to m y ncndem ic 
mtudies.
11. I hnve formed n permonni relntionmlnp (friendly me 
qunintnnremhip) w ith one or more profemmorm.
12. I hnve identified  nreep tnb le  niternntivem to my 
prement educntionni pimnm
13. W ithin the pnmt m onth I hnve rend nn artic le  nr bonk 
tbn t rfenlm w ith mome nmpect of n rn ree r I am  consider­
ing ,ir hnve derided upon.
11. I hnve emtnblimhed n mperifir pInn for gn ln ing  prnrti- 
rn l experience in Iheenreer nren I p lan  to pursue after 
college.
0=1 hnve yet to deride on a pomtcollege career area.
1R I hnve p repared  m y em ploym en t p lacem en t ere- 
dentinlm nnd resum e'
IB. I hnve l,lentified at leas t th ree people, o ther Ihnn 
fam ily mem hers, whom I am  confident will he in flu ­
en tial in my p o ste d  lege future.
17. I usually  ea t well balanced m eals.
IB I have been n rtiveon  at lenst one comm i I tee n t college 
or in one or more college groups w ith in  the post six 
m onths
19. I m anage my spending m oney well.
no Î linve n llended n piny or rinsmirni m usic concert 
w ithin the  p ast year w hen no t required for a class.
R l. W ithin (he p as t th ree  m on ths I hnve h ad  a serious 
d iscussion w ith a faculty  m em ber concerning som e­
th in g  of im portance to me.
r,2. I hnve decided w hether nr not I will seek adm ission  to 
a  g raduate  or professional school.
r,3. I am a, quninted with three or m ore persons who are 
actively involved in the  kind of work 1 visualize for 
m yself in the future
0=1 hnve yet to deride on a postcollege occupational
fil. W hile in college I have  g ained  p rac tica l experience 
directly  related to my edurati,m nl goals through  an  
in ternsh ip , part-tim e work, sum m er jnh. or sim ilar 
em ploym ent
0 = 1 have yet to es tab lish  an y  specific educational 
goals
R.R. I have one or m ore goals th a t  I nm com m itted  to 
accom plish ing and  have  been w orking on for over a 
year.
RB. T he im portance I place on th in g s like new cars, large 
houses, nnd expensive clo thes Is reflected In m y 
curren t career p lans
R7. I m ake sure th a t  I get enough ' to feel good.
RB. I have  identified and  can  list a t  least th ree  w ays I can  
be an asse t to th e  com m unity.
R9. I followed a system atic  p lan  In m aking  an  Im portan t 
decision w ith in  the p as t th irty  days
60. W ithin the  p as t tw elve m o n th s I h av e  v isited  a 
m useum  or an  a r t  ex h ib it w hen no t required  for a 
class.
61 I carefully  Investigated  the Intellectual ab ilities and  
necessary academ ic background needed to be success­
ful in m y chosen academ ic m ajor.
0 = 1 have yet to decide on an  academ ic m ajor.
B2. W ithin the  p a s t th ree  m on th s I have  read  one or m ore 
non required publications rcloted to m y m ajor field o f
study.
0 = I h av e  yet to decide on nn academ ic m ajo r/fie ld  of 
study.
63. I often  hnve (rouble v isua liz ing  d ay  to d ay  work In 
the  career a rea  I have selected.
0  = 1 hav e  yet to decide on a  career area.
Bl t have  sough t out leisure tim e activ ities for the  . 
purpose of help ing  me ob ta in  an  indication  of my 
career Interests.
BR. An outside, objective observer could readily  Identify  
the  ethical values th a t  guide m y daily  life
6B. I hav e  clearly  decided upon the  place of m arriag e  a n d  
ch ildren  In my future.
67. I exercise vigorously for tw enty  m inu tes or m ore a t  
least th ree tim es a week.
Bfl. I hnve successfully  com pleted an  extended tr ip o n  my 
own.
69. W ithin the  p a s t six m o n th s I h av e  u ndertaken  e ither 
■ an  Independent study  or service project on m y own.
70. Over the p as t yenr I hnve p n rtiripn ted  in cu ltu ra l 
ac tiv ities on a regu lar b as is  (several tim es a m onth).
71. I h av e  developed a financia l p lan  for ach iev ing  m y 
educational goals.
72. W ithin the p a s t twelve m on th s I h av e  d iscussed , in 
drpth, my educational objectives or p lan s  w ith an  
academ ic advisor.




73. t like ev rrvonr I know.
71. W liîlr In rnllege I linve visited a  rn ree r ren te r  nr 
lib rary  In get inform ation  about possible careers or 
detailed inform ation  abou t a career area Î have 
chosen.
75. I have followed through on nearly  all my p lans m ade 
during  the p ast yenr.
P = Palse
76. I can s ta te  clearly  m y pInn for ach iev ing  the goals I 
have estab lished  for the nex t ten years.
77. I plan  my week to m ake sure th a t  I have  suffic ient 
tim e for physical exercise
7fl. I have m ade a positive contribution  to m y com m unity 
(cam pus, neighborhood, or hom etow n) w ith in  the 
p as t th ree m onths.
SB C T IO N  2 . INTIM A TE R E L A  TIO N SfltPS .  In this section "partner"  refers to one person with whom 
yon now hnve (or hnve hnd) nn in tim ate relntionship, w hether a d a t in g  p a r tn e r ,  sp o u se , or a f r ie n d  
w ith  w h o m  y o u  a r e  (h a v e  been ) ro m a n tic a l ly  In v o lv ed . Please read ihe following instruciionê  
carefully before responding to statements in this section.
•  If you nre now involved in nn in tim ate relationship, respond to the following sta tem ents in terms of th a t 
relntionship.
•  If you nre not currently involved In an  in tim ate relationship, hut hove had one or more w ithin the p ast 
twelve m onths, then respond to the sta tem ents in th is section in term s of the single most significant of 
those relationships. Remember, respond In term s of the s a m e  relntionship throughout this section.
•  If you do not hnve n "p a rtn e r"  currently  nnd have not been involved in an  in tim ate  relationship  during 
the post twelve m onths, plense skip th is section and go to Section 3 and continue responding to 
statem ents, beginning with num ber 9B.
T  = T ru e P  = P a lse
79 My pnrtncT nnd I rrgu ln rty  dixcuxx or m nkc pinnm on 
how wc will n(>cnd our tim e together.
50. I xnm clim rx (rent the relntlonnhip w ith my pnrtner n« 
If it were n gnme.
S t. W itliin the pnmt twelve inonlhn I hnve xuccexnfully 
rrno lvcl n m njor dinngreem ent w ith m y pnrtner.
52. It in difficult for me to mee my pn rtn er nocinlir.e w ith 
otbern who could be rivmlm w ith me for my pn rtn er m 
nffrclionm.
53. I occnnionnlly feel thrcn tencd  by my p n rtner m outnide 
fricndxhipn (tbn t in, w ith pernonn who nre no t in my 
circle of friendn).
51. I hnve helped my pnrtner nchieven pernonnlgoni th n t 
mhe he hnd entnhlinbed.
S5 I hnve been unnble to find n pn rtn er w ith whom  I 
hnve m ninfnincd n nntinfying in tim n te  relntlonnhip 
for n period of m ore thnn  three monthn.
Sfi I frequently feel nn if my p n rtn er m nuccennen are  a  Inn 
my nuccennen.
R7. My p nrtner nnd I frequerrtly tnlk nhout w hnt each of 
un In necking from our relntionship.
SS. I often w onder w here I ntrtnd in the  eyen o f my 
partner.
S9. A lm ost everyday I tell m y p artn e r  th in g s th a t  I don’t 
tell anyone else.
90. I am  usua lly  on guard  about w h at I nny and  do 
around m y pn rtn er in o rder to avoid u p se tting  or 
displenning h im /h er.
91. t expect my p a rtn e r  to a lw ay s m eet m y personal 
needs.
92. S h a rin g  my Innerm ost th o u g h ts  w ith  my p a rtn e r  la 
the th in g  I value m ost in our re lationsh ip .
93. T here is n o th in g  abou t m yself th a t  is "loo h ad ” to tell 
my partner.
91. I hnve little  trouble relating  In tim ately  to a person 
when t don’t care deeply abou t h im /h e r.
95. My p artn er nnd I have agreed upon the lim its to  be 
placed on our physical relatlonahip .
99. I tell m y p a rtn e r  abo u t my sexual tieeds and  desires.
97. My p a rtn e r  and  t often p lay  gam es w ith each  o ther, 
such a s  "M r. Cool" or "M s H ard  to get.”
S E C T IO N  3. R E I A  TIO N SH IPS A N D  THE A C A D E M IC  E N V IR O N M E N T.  Decide w hether each of 
the following stnteinents is T ru e  (usually true of you) or F a ls e  (not usually true of you).
T  = T ru e
9S. Tticre nre some topics tb n t altnuld never he discussed 
in college clnssroom s.
99. I never get angry .
too It som etim es Ixntrrrs me If my leisure tim e activ ities 
nre different from those of mv friends.
f*sg«4
P =  F a lse
101. It Is Im portan t to me th a t  I he liked by everyone.
102. I som etim es hold back my true feelings for a friend 
because I’m afra id  I m igh t em b arra ss  myself.
103. I seldom express m y opinion In groups If I th in k  they 
will he con troversial or d ifferen t from w h a t o thers
GOTOrAGEt»
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T = True F = False
KM. t need In feel sure of the nutenm e before attem pting  
som ething new or different
105 Î hnve n d iffin ilt tim e in eowrses w hen the  in structo r 
doesn’t regularly  check up on com pletion o f a ssig n ­
m ents.
106. I frequently  d o n ’t perform  as well In elnss ms I could.
107. 1 som etim es use p h rases or words such ns "fllacks 
hnve rh y th m ,"  or "Ilonk ie ,"  or "people on w elfare are  
only looking for n free ride."
106 I would prefer not to room with som eone who Is from à 
different culture or race.
100 I find re la tionsh ips w ith my close friends no t a s  
im portant to me as they were a yenr ago.
110. It is Im portan t to me th n t o thers accept m y poin t of
view.
I l l  W ithin Ihe pn st yenr there hnve been a num ber of 
ocrasloom when I w nsm istnken  about the closeness of 
a relationsh ip
112. Kefore m aking  derisions I ask my paren ts  w h at I 
should do.
113. I nm usually  m ore concerned nhout the  g rade  I will 
receive thnn  abou t the  subject m atte r or w hnt I am  
learn ing
111. It is h a rd  for me to work in ten tly  on som eth ing  for 
m ore th a n  a short tim e.
115 Recently I m ode a  poor g rade  In c la ss  due to my 
neglect or lack of prior p lann ing .
116. I find it nnnoying  w hen I hear people speak ing  In a 
language I do n ’t understand .
117. I avoid groups where I would be of the  m inority  race
116 It is im p o rtan t to me (h a t I m eet the s ta n d a rd s  of 
behavior set by my friends.
110 W hen I w ont to he alone I have difficulty le tting  my 
friends know in a w ay th a t  doesn 't h u rt the ir feelings
120. Knch of n,y c/osc friends holds a t  leas t one view of life 
or set of personal values w hich I c an ’t  accept for 
myself.
121. I seldom bounce idcns off o ther people in order to 
obtnin their views nf my th inking.
122. I feel guilty w hen I don’t obey my p a ren ts ' wishes.
123. My g rades are  n o t a s  good a s  they could be because I 
don’t like ask ing  for help.
121. W ithin the  p as t m onth  a t school or work, ano th er 
person and  I solved an  im p o rtan t m utual prohlem.
125. I th ink  m ost women tend to respond to s itu a tio n s 
em otionally , w hile m en respond by th ink ing .
126. I deal w ith s tu d en ts  who are d ifferen t from me (for 
exam ple, o f an o th er race or who speak a different 
language) by being polite and  s ta y in g  aw ay from 
them  as  m uch as possible.
127. t find it h a rd  to deal openly w ith college a d m in is tra ­
tors and  o thers In authority .
126. After h av in g  strong  d isagreem ents w ith a person, I 
usually  try  to avoid h e r /h im  as  m uch a s possible 
thereafter.
129. I never say  th in g s  I sho u ld n ’t.
130. Som etim es I conceal some of my ta len ts  or sk ills so t 
will not he asked to con tribu te  to a group 's effort.
131. M ost of the tim e I get bored and  qu it stu d y in g  a fte r 
w orking on an  assig n m en t for a sho rt time.
132. I have  difficulty d isc ip lin ing  m yself to study  w hen t 
should
133. I genera lly  keep m y beliefs to m yself in o rder to avoid 
offending others.
131. I become annoyed w ith people w ho frequently  try  to 
change the  rules.
135. I try  to keep my friends from know ing abo u t my 
shortcom ings and  failures.
136. Mecause of my friends' n rg ings t som etim es gel 
Involved in th in g s th a t are no t in m y best interest.
137. t never lie.
136. Heclsions about Im portan t m atte rs  are largely based 
on w h a t m y parent(a) th ink  a n d  believe.
139. My study  tim e often seem s rushed  because I fail to 
estim ate realistically  the  am oun t of tim e required.
110. W ithin the  past m onth  I have  found m yself w orrying 
abo u t u n im p o rtan t m atte rs , w hich In terfered w ith 
th e  th in g s I w anted  to do.




Modified Mississippi State University Alcohol Survey
Please complete the following questions on the same answer 
sheet :




142. How often do you drink alcoholic beverages?
1 to 3 days a month.......... 1
1 to 3 days a week.........2
4 to 6 days a week........... 3
Every day.................... 4
Never......................... 5
143. On the occasions when you drink, how many drinks do
you usually have? (One drink = 12 oz . beer, 4 oz .
wine, 1 oz. liquor, or 12 o z . wine cooler)?
Two or less.................. 1
Three to four................2
Four to ten.................. 3
Ten or more................... 4
On the next 12 questions, please use the following scale to 
rate how important a reason for drinking each of the
following is to you:
Not important at all........1




144. To get drunk
145. Is the polite thing to do
146. To meet people of the opposite sex
147. To feel good
148. To be with others
149. It gives me something to do
150. To relieve tension
151. To celebrate special occasions
152. I like to go to bars and nightclubs
153. To give me courage
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